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I entered Evergreen with an immense desire to be challenged in ways that traditional schools and colleges had not challenged me.   Never before has the saying “Be careful what you wish for” resonated so deeply.  The past ten weeks have been exactly what I thought I wanted, yet so much more than I bargained for.  One of the most valuable skills that I am cultivating through my studies in Rhythmic Meditations is reflection.  Really taking the time to think about what I am learning, to use the power of my logic as well as my emotions to comprehend the readings, discussions, and speakers has allowed me to bring an entirely new perspective to my learning.  Reflection allows me to create a connection between my head and heart--to develop my intelligence and not just my intellect. (Alison, student in Rhythmic Meditations)
This student’s self-evaluation from last year’s Rhythmic Meditations program at Evergreen State College, combined with the other such excerpts included in this application, suggests how practices of contemplative education facilitate the integration of head and heart.  Contemplative practices allow teaching and learning to become enfleshed, embodied, and enlivened.  The global and the personal are linked and engendered.  Receptivity, wholeheartedness, good spiritedness, and humor replace “coverage” and “getting it” as the center of the academic enterprise.  Teachers and students focus as much on the physicality of cognition, the sensation of emotion, and the awareness of perception as on being academically productive, in the conventional sense.  We are proposing a curricular initiative to expand offerings in contemplative education at The Evergreen State College.


The Evergreen State College is, we believe, ready for a major curricular initiative in contemplative education.  The college is, also, uniquely arranged to adopt such an initiative without the usual institutional challenges.  We will use this grant to foster a curriculum in contemplative education that can extend from the humanities and social sciences to the sciences and the expressive arts, including the graduate program in teacher education and the Extended Education Program.


Evergreen has a history of presenting academic programs
 according to values and principles that would, today, come under the rubric of contemplative education.  This includes the original vision of offering primarily yearlong, interdisciplinary programs that developed into intentional learning communities fostered by teams of faculty who were committed to collegiality among themselves and among students.  Faculty conceived of themselves and of students as teacher-learners engaged in a sustained and sustaining inquiry about matters that made a difference, personally and politically.  Evergreen’s foundation as an alternative liberal arts college with no set curriculum, no grades, and no faculty rank rested on an alternative set of beliefs.  Those beliefs and practices were, at the college’s founding, readily recognized in relationship to the spirit of the 60s, but today they require discernment and careful articulation in order to be invigorated.

One of us, Sarah Williams, has been engaged in this work at Evergreen for several years.  She has offered academic programs explicitly dedicated to, or inclusive of, contemplative education including: Whole and Holy: Alternative Herstories of Healing; Cultural Studies of Science and Technology; Yoga as Transformation; Women and Wisdom; Words to Flesh: Poetry from Yoga; Intimate Nature: Communication Older Than Words; Transcendent Practices; Rhythmic Meditations; Better Than Sex (or Chocolate): Spiritual Autobiography; The Neurophysiology of Meditation; Reading Jouissance as Ananda.  Syllabi or course descriptions for a selection of these courses are included in the appendices.

This grant will provide the opportunity both to introduce new faculty to this work, and to allow those who have worked together in the courses listed above to come together to refine and expand the range of offerings in contemplative education. 


This grant will allow us to plan curriculum in a manner that is unique to Evergreen.  Traditionally, the college has had no college-level curriculum review committees that must approve new programs.  The college has no formal curriculum requirements that must be staffed.
  Our curriculum is formed by faculty members meeting each other and acting on a desire to teach together in programs they conceive as important or relevant.  This process is fostered by a yearly, campus-wide faculty retreat.  Even in the face of growing pressures and institutional changes, the faculty retreat is still a practice engaged in by some faculty.
  


The scheme we outline below for developing a broader curriculum in contemplative education relies on Evergreen’s unique history and institutional structure.  Before specifying our activities under this fellowship, it is important to adumbrate the history of the university that has led us all to the point where contemplative education must be conscientiously and deliberately reinserted back into the curriculum.

Separation of Head and Heart: Our Institutional History

This quarter we worked to overcome academia’s tendency to emphasize information over personal experience, a tradition that estranges the student from true knowledge and understanding.  As a program we have accepted the arduous task of effectively merging scholarly, upper-level work with intangible inner practices, thus putting into practice the “embodied” scholarship presented by Stoller in Sensuous Scholarship. (Laila, student in Rhythmic Meditations)

The work of Ivan Illich provides inspiration for the collegiality we would like to foster through an enlivening of Evergreen’s time-honored practices of retreats, seminars and curriculum development through cooperative and collegial inquiry.  According to Illich, “Learned and leisurely hospitality is the only antidote to the stance of deadly cleverness that is acquired in the professional pursuit of objectively secured knowledge.”
  At the time of his death, Illich was working on a five-year curriculum for “ascetical education,” by which he meant careful, historically based consideration of “the demise of intellectual asceticism as a characteristic of western learning since the time it became academic.”  Like Illich we want to explore with colleagues the possibilities of “a new complementarity between critical and ascetical learning.”  We want “to reclaim for ascetical theory, method and discipline a status equal to that the University now assigns to critical and technical disciplines.”
  We will develop Illich’s work within our curriculum and we want to conspire with our colleagues in the cultivation of that truth to which Illich remained dedicated: “the quest for truth [that] cannot thrive outside the nourishment of mutual trust flowering into a commitment to friendship.”

Illich argues that the modern university was born from a radical distancing of the pursuit and acquisition of knowledge from the “advancement in sensual self-discipline.”
  In several works Illich located this separation in the new technologies of the page and reading that take shape in the twelfth and thirteenth centuries.
  Prior to this time, reading was a noisy, bodily, sensual affair.  Hugh of St. Victor still plucked words from the page like fruit from a vine and tasted them as he ruminated on their familiar sweetness.
  Then came the transformation of the page into words separated by spaces and of the book into a random access device, entry into which was facilitated by an alphabetical index.  It became possible to read silently and, as we now conceive of the relationship between ourselves and our texts, to “process information.”  The senses—including our common sense—were degraded in favor of the critical faculties, the “head.”  Illich summarizes the effects of this revolution this way:

The idea that the artes and scientiae could be cultivated apart from the practice of virtue and prayer, that the tradition of learning and that of asceticism could be assigned to distinct loci in society, has been implicit in the West only since the founding of the university.  Since then, the various attempts to reintegrate monk and scholar, to devise religious rules that mingle novitiate and scholasticate, liturgy and study, but without merging them, show that the new autonomy of the intellect was also felt as a loss by many reformers.


We suffer the loss of the sensual in our learning.  Our proposal to expand the offerings in contemplative education at The Evergreen State College is our effort to “reintegrate monk and scholar,” to recover the sensual in learning, to bring the body back as the locus of learning, to rejoin head and heart in an effort to regain a hold on sense and meaning.  This project will extend an invitation to our colleagues at The Evergreen State College to join

those who want to nest in niches that are propitious for the cultivation of the ascetical complement to intellectual pursuits [who] attempt to reform the university in a way more radical than anything ever seen before. They feel secure enough in the humanistic tradition, and free enough in front of all church authorities, to set out on their journey into embodied truth. They believe in the potential strength of friendship to find the courage for cultivating the renunciation of artificially captivating symbols for the sake of a growing awakening of the senses.

What is at stake as we catapult from the era of the book into the age of the screen—from the era of readers with bodies to scrollers and clickers in virtual worlds—is our sense of aliveness.  We do not wish to become “dead but real executives of the inevitable”
 or operators of ourselves as a subsystem among a hierarchy of systems,
 one suffering from the “cybernetic dream” whose “body is the defaced artifice of the ‘information machine.’”
  Illich’s basic concern is that our time is characterized by a range of “cultural certainties” that, left unchallenged, have global, technological, environmentally and spiritually disastrous effects/affects.  But he also had hope, his “trusting faith in the goodness of nature…, [the] hope [that] centers desire on a person from whom we expect a gift.”
  

Hoping for Reintegration: Offerings at Evergreen

Through the practice of yoga and reading the writings of Sri Aurobindo I have learned that yoga is more than an exercise for the body. It exercises my mind and spirit as much if not more than my body. I have been able to go further into the depths of my mind and learn that the Western notion of conscious/unconscious is incomplete. There are many more levels of consciousness and the mind is a universe all its own. I have learned to feel very small, smaller than I’ve ever felt before. This feeling of smallness is a result of letting go of ego. Unknowingly, my ego, my sense of I, was so imbedded in my consciousness that I didn’t realize that it was only a part of me, not Me. I have been humbled by my thoughts and by my struggle to put into words that which I have yet to put into thought. At the same time I have also felt very large, feeling my connection to the universe and to the divine, realizing that I am the universe as well as a very miniscule part of it. 

I am becoming acutely aware of the feelings and sensations of my body, learning to identify and note my tendencies to immediately label these sensations with an emotion. These labels can often be inaccurate. It has been amazing to just be with the feelings as they arise, noticing any discomfort or pleasure they might bring.  (Laci, student in Reading Jouissance as Ananda)

The nucleus of this application is the work we plan to do together by co-teaching a program called Awareness over the next three academic years.  We bring to this program our parallel interests and a curiosity about how they come together under the rubric of contemplative education.  

Bill Arney’s career has been devoted to studies of modern certainties foisted on people by institutions like medicine, education, and science.  His historico-political studies aim to show that life can always be lived differently, that “freedom is our fate: a lot which cannot be wished away and will not go away however keenly we may avert our eyes.”
  

For Sarah Williams contemplative practices—in particular, meditation and hatha yoga—have been part and parcel of her engagement with the post-triumphant modalities of reason and rationality embodied in the theories of post-structuralism, post-colonialism, and post-feminism.  Her fieldwork spent encountering the white, male anthropologist as his subjectivity encountered that objectified (and feminized) as other, as well as years spent on leave from Evergreen to be a stay-at-home, nursing mom, compelled her study of a nondualist approach to knowledge as wisdom: jnana yoga.  

What Sarah and Bill recognize in each other, and want to bring to the classroom, is a sensibility to what the jnana yoginis and yogis thousands of years ago identified as viveka (discernment), neti-neti (a willingness to apply a test of “not this, not this” to all objects of awareness—a strategy similar to Illich’s apophatic philosophy), and vicara (“self-inquiry,” meaning examination, reflection, or looking within).  This lens, like that of many nondualist wisdom traditions, frames the work of Ivan Illich and feminist theorists within a commitment to liberation, or freedom, through the development of efforts that discern between awareness and the objects of awareness.

We begin teaching Awareness, a program explicitly devoted to contemplative practices, in January, 2006.  This program developed out of combined interest in  feminist theory’s as well as contemplative education’s orientation to bodily, enfleshed, sensual learning, and Illich’s study of the history of the senses and commitment to the recovery of common sense.  More directly, the program developed from a few conversations between Sarah and Bill and out of their desire to teach together.  

The first quarter of Awareness is organized around the work of Ivan Illich, Luce Irigaray, Michel Foucault, Maria Lichtmann, Gregory Cajete, David Loy, and Jean Klein.  Each week students and faculty will undertake a lectio divina around a chosen text.  Students will be introduced to radiant thinking through the creation of mindmaps, reflection upon which will contribute to the development of essays aimed at increasing awareness through thinking, writing, reading, and re-writing.  Students also will be required to engage in peer group activities including a community service project.  A weekly yoga practice for faculty and students is an integral component of Awareness.  Up to half of the program credit each student contracts for each quarter can be completed through an individual learning project.  This work will be initiated by a student answering five questions:  What do you want to learn?  How are you going to learn it?  How are you going to know when you have learned it?  How are you going to show others—faculty and colleagues—that you have learned it?  What difference will it make? 

The second quarter of Awareness will examine the literature and practices developed by specific traditions for the cultivation of awareness.  For example, we’ll explore neuroscientific approaches through Christof Koch’s The Quest for Consciousness and Susan Blackmore’s Consciousness.  We’ll explore the Ashtavakra Gita (The Heart of Awareness) and the Viveka-Chudamani (Crest Jewel of Wisdom) within the tradition of jnana yoga as the work of modern contemplatives such as Kathleen Norris, the Dalai Lama, and Martin Buber.

Awareness is planned as an eight-quarter program extending over an additional two academic years.  Bill and Sarah will continue to offer Awareness for the three quarters of AY 2006-07.  It will include a program retreat and a study abroad option to India.  During the fall, 2007, and winter, 2008, Awareness will serve as an umbrella for two separate programs.  One, taught by Bill and faculty member Sara Huntington, a librarian and writer, will focus on feminist theory, writing and renunciation.  Sarah Williams will team up with faculty member Joe Feddersen, a Native American artist for a program on art, creativity, and consciousness.  In each offering, there will be an emphasis on independent study, which is an appeal back to the only other multi-year curriculum at the college, Native American Studies.  

During the spring, 2008, Bill Arney and Sarah Williams will regroup to offer a final quarter of Awareness.  We imagine this as an opportunity to engage with students in a reflection on what we’ve done, what we’ve learned, and what difference it makes.  A primary source of data for this work will be the previous seven quarters of student self-evaluations. 

Evergreen’s Readiness for New Curricular Initiative

The fall quarter theme, “Com/passion: entrainment and awareness” permeated all aspects of my study.  My greatest challenges this quarter dealt with the conflicts between compassion and passion, obligation and self-care.  How does one listen compassionately without taking on the other’s emotional state or issue?  The Heartmath Solution addressed the scientific validity of emotional intelligence by citing research concerning the heart’s electromagnetic fields, EEG experimentation, and neuro-chemical analysis.  Combining the science of Heartmath with the social activism of engaged Buddhism presented in Not Turning  Away, I was able to explore emotional intelligence and over-care from these very different yet complementary contexts, then turn around and apply them to my relationships and decision-making skills.

Reconnecting with passion sparked the most engaging research I have ever conducted…  I was thrilled to overcome the challenge of time.  With the support of Mark Slouka’s article, “Quitting the Paint Factory,” I created space in my day for passion.  Slouka says busyness breeds complacency and I took his message to heart.  In today’s turbulent political and societal atmosphere, I realized and embraced our social responsibility to be idle and to allow time for creative action and political analysis.  (Afton, student in Rhythmic Meditations)
Rita Pougiales, Academic Dean for hiring and faculty development, has articulated a shared set of concerns about the movement away from the foundational notions of the college as a place where faculty come together to offer interdisciplinary inquiries into substantive issues.  Pougiales writes:


Perhaps more than at any other college, the curriculum at Evergreen is often assumed to be indistinguishable from the faculty.  We have a history of faculty, individually and on teams, teaching programs that are drawn from the members’ own deep interests….  This opportunity has allowed the faculty and students to engage mutually in authentic and very substantive learning, and has been the basis of sustaining us as an interdisciplinary and liberal arts college.


Something has changed. You can feel it when faculty members now speak about “getting out” to teaching in the broader curriculum or when planning unit members worry that newly hired faculty might want to “escape” and teach elsewhere in the curriculum. Professional and graduate programs, and certain areas of the curriculum, have become so specialized in some people’s minds that there is no room for faculty from other disciplines.…


Over time we have developed practices and structures that may be undermining our ability to maintain an interdisciplinary curriculum. We have been pulled toward an informal departmental structure; some faculty, through their planning units, experience this more than other faculty. At the same time, faculty as a whole do not share an obligation or structural means to assure an interdisciplinary curriculum.

Her documentation of reduced collegial activities in programs (faculty seminars, team evaluations, requiring students to write self evaluations and discuss them), of more offerings that look like collections of courses than interdisciplinary inquiry, of fewer programs that have faculty teams larger than two members and that extend beyond one or two quarters, leads her to conclude that the beauty of the original vision of the college can be recovered only conscientiously and deliberately:

Any organization like Evergreen that adopts alternative practices has to constantly work to resist dominant practices from moving in. No school that attempts to teach outside of or between disciplinary categories can resist the pull of these categories and practices. Our task, then, in program planning is to recognize that pull and create practices, structures and themes that actively resist.

Awareness and the programs that will develop from our proposed curricular initiative are one effort to respond to the institutional drift described by Pougiales.

PROPOSAL

Forming the Contemplative Education Curriculum

As a scholar I have been shaped by monastic traditions and the interpretation of medieval texts.  Early on I concluded that the principal conditions for an atmosphere propitious to independent thought is the hospitality cultivated by the host: a hospitality that excluded condescension as scrupulously as seduction; a hospitality that by its simplicity defeats the fear of plagiarism as much as that of clientage; a hospitality that by its openness dissolves intimidation as studiously as servility; a hospitality that exacts from its guests as much generosity as it imposes on the host.  I have been blessed with a large portion of it, with the taste of a relaxed, humorous, sometimes grotesque fit among mostly ordinary but sometimes outlandish companions who are patient with one another. (Ivan Illich, “The Cultivation of Conspiracy”)

Our effort builds on an initiative during the summer, 2005, organized by Academic Dean Rita Pougiales, and on our academic program beginning this winter. With the Awareness program as a nucleus around which to develop a curricular initiative in contemplative education, we will use the funds provided by this grant to develop a series of new curricular offerings.  

Evergreen’s Team Curriculum Planning Institutes last summer focused explicitly on the need to develop collegiality on the campus.  Faculty teams were invited to explore new forms of collegiality in spite of institutional changes.  Rita Pougiales used as a springboard a piece of writing by Bill Arney and the late Don Finkel on their experiences of collegial teaching at Evergreen.
  From that start by the college’s administration, we will proceed in a typical Evergreen manner by hosting likely teaching colleagues in convivial, conspiratorial venues.  We will organize a series of faculty seminars and retreats on topics in contemplative education.  Experience tells us that good teaching teams and good academic programs that integrate a range of offerings in contemplative education will emerge from this.

Summer, 2006: Faculty Development Workshop

Our initiative will begin in the summer, 2006, when we will sponsor a Faculty Development Workshop underwritten by the College.  Rita Pougiales, Academic Dean in charge of Faculty Development, has assured us that the college will fund this workshop out of the regular summer faculty development budget.  From this workshop we will assemble a core group of faculty interested in curriculum in contemplative education.

Fall, 2006: Olympia Seminar


Colleagues will be invited to a short two-day seminar on or near the campus to reflect on key texts and to discuss further the place of contemplative education in the college’s curriculum.  We will provide texts and food (to be prepared together).

Winter, 2007: Retreat

We will conduct an open, three-day faculty retreat in Port Townsend, Washington, with invited guest and contemplative practitioner, Richard Miller.  Richard’s bio and resume are included in the appendices.  The venue, either Fort Flagler or Fort Warden, offers inexpensive accommodations, the opportunity to prepare meals together, and lots of ocean and trees. This retreat will follow a program retreat at the same venue for students in the Awareness program. 

Spring or early summer, 2007: Retreat by Invitation

We will invite faculty colleagues who have shown a sustained interest in contemplative education to a retreat at Sleeping Lady Mountain Retreat in Leavenworth, Washington, or Alderbrook Resort, Union, Washington.  Both retreat sites are supportive of contemplative practices and will provide excellent opportunities for consolidating our curricular initiative.

� Founded in the late 1960s as an “alternative public college” Evergreen’s curriculum continues to be dominated by thematic, team-taught, programs that extend, often, beyond one quarter in length.  Students typically take a single program instead of a collection of courses.  Structural changes—including the separation of the faculty into divisions—and changes in practice—including a tendency not to offer programs longer than two quarters and to teach in smaller teams—have affected the curriculum and the teaching and learning experiences (Rita Pougiales, “Considerations: For program planning and faculty discussion, The Evergreen State College, 2005), but Evergreen’s curriculum is still unique.


� The relatively new Planning Units are primarily charged with ensuring that there are enough program slots for students new to Evergreen, that there is a reasonable coverage of the faculty’s conception of the areas curriculum, that there are sufficient cross-unit offerings, etc.  In practice, faculty proposals for new curricula are almost always approved for inclusion in the college catalogue without contention.  We do not face the college-wide contentiousness and confrontation reported by those proposing classes in contemplative education at other schools (see John Gravoism, “Meditate on It,” The Chronicle of Higher Education, October 21, 2005).





� Rapid institutional growth, market-driven cultural and institutional values, massive retirements and hiring, disciplinary-based curricular planning and hiring structures, and a remarkable reduction in multi-faculty, multi-discipline, and multi-quarter programs have led to a kind of de facto curriculum, but those who wish to do so can still formulate curriculum by coming together, talking, and announcing their curricular plans to their Planning Units and to the people who put together the college catalogue.
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� Ilich, Ivan� XE "Illich, Ivan" �, Deschooling Society. New York, N.Y.: Harper and Row, 1970: 151–152.


� � ADDIN EN.CITE � ADDIN EN.CITE.DATA ���Bauman, Zygmunt (1997). Postmodernity and its discontents. New York, N.Y., New York University Press, p. 203.�


� An important part of Evergreen’s history has been the Native American Studies Program.  These questions are adapted from that program.  Native American Studies was originally conceived as a part of the curriculum in which Native Americans would not be studied but where Native American students could study.  The Program’s formation of a 20-year curriculum and its accommodation of independent studies have been inspirations for us.  We have adapted the Program’s questions as guides.
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� Finkel, Donald L., and William Ray Arney, “Collegial Teaching,” pp. 199-217 in Educating for Freedom: The Paradox of Pedagogy, New Brunswick, N.J.: Rutgers University Press, 1995. 
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