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My greatest professional joy comes in helping students learn and develop their understandings.  I feel most fulfilled when, reflecting on the past, I recognize that my interventions have led to the academic and social development of my students.  I firmly believe that students want to learn.  They also want to do what is “right” and to take responsibility for their own actions and for the welfare of those around them.  Expanding these innate tendencies is the development that I hope for my students and that I strive to encourage and support.

When students work together and when students attempt to explain their work to one another, there are opportunities for learning, regardless of whether or not the instructor provides any direct guidance.  Students grow in their understandings as they negotiate meanings for what they have read or heard and as they articulate to each other their, often incomplete, understandings of problem statements, ideas, and steps towards solutions. Indeed, students who stumble along together through the darkness of mutual ignorance can arrive at the end of their struggles mutually more enlightened than when they began.  This may be due, in part, to enhanced and focused engagement with their work that each student engenders in the other.  

Effective collaboration among students can enrich, reinforce, and amplify the efforts of an instructor to provide individual attention to more students.  It is most certainly the case that student-to-student interactions are potentially much more available to all students.  All students can be interacting with each other at any given time, if the activities are well planned.  However, the instructor is limited in how many students he/she can directly affect.  

Students bring a variety of skills with them, many of which they believe are totally unrelated to mathematical reasoning.  One of my principal goals in each course is to discover and to value these skills.  For example, writing fluent prose is not a skill that is addressed by the mathematics course curricula and is not required for successful completion of most mathematics courses.  A few assignments early in the semester that require writing several paragraphs have helped me to uncover information about these skills.  The skills revealed, evident in their written work, has given to me an entirely new prospective on students who otherwise seem utterly lost and incompetent in the context of mathematics.  

I believe that I, as an instructor, should determine the impact that class activities have on student attitudes as well as the impact on their performance on exams and quizzes.  Further, I always set aside time to reflect on my own reactions to what I learn from and about the students during class activities and assigned work.

In summary, my greatest professional joy comes from teaching and learning with students, watching and participating in their development.  I strive to identify and to value the academic and interpersonal skills of my students.  Finding ways to tap those skills and interweave course activities about them is one of the great challenges I face.  Successfully meeting this challenge has been the most effective way to induce mathematical and social development for individuals in my classes.  Another significant challenge has been to assess the impact of my efforts, especially when I have incorporated new course activities for my students.



1

